
 

 

  

Year 7 Rationale: 

 Students build on prior knowledge and attainment from the KS2 Curriculum allowing them to continue to make rapid progress. 
 Students develop high standards of language and consolidate key literacy skills with daily literacy starter tasks and extended ‘Big Writes’ with an increasing command of tier 2 vocabulary in 

speaking and written responses. 
 Students are given varied and frequent opportunities to develop their love of Literature through widespread reading for enjoyment, including fortnightly library lessons and access to Accelerated 

reader. Class texts included modern young adult horror, an introduction to Gothic Literature and a Shakespearean comedy. 
 Spoken language underpins the development of our students’ reading and writing. There are many opportunities for discussion and debate on topical issues and current affairs to broaden 

students’ cultural and social awareness which supports students in developing their own point of view and perspective.  
 Planned cultural capital: empower students with acquisition of tier 2 vocabulary, literary techniques, dramatic devices and terminology; range of political, social and cultural topics of interest: 

such as the prison system, gender roles, NHS, and marriage; Presentation of vampires throughout Literature; Gothic genre and setting of the Victorian Circus/Freak show: how has this changed 
over time? Shakespeare’s Globe theatre, introduction to the Elizabethan era (revisited in Year 9) and influences of the Renaissance period; conventions of Shakespearean comedy 

Year 8 Rationale: 

 Students build on their key skills in literacy with daily literacy starters, extended ‘Big Writes’ and continue to broaden their range of tier 2 words to communicate and understand more challenging 
ideas and concepts. 

 Students continue to be exposed to as many reading opportunities as possible to foster engagement and personal preference, with a focus on reading for enjoyment and continue to have a 
fortnightly library lesson and access to Accelerated Reader. Class texts build knowledge of classic and modern literature and include Frankenstein and Lord of the Flies.   

 Students develop language analysis skills of fiction and non fiction texts, with an increasing awareness of real audiences, purposes and forms and understanding of the impact of context. 
 Spoken language continues to be an integral part of students’ development. There are many opportunities for discussion to express and justify ideas and students build confidence to become 

effective presentational speakers. 
 Planned cultural capital: empower students with acquisition of tier 2 vocabulary, language and structural devices and terminology; context of the Victorian era and the Gothic novel (revisited in 

year 9); exploration of 19th century texts, dark psyche, Freud and the Uncanny, Frankenstein and Prometheus, scientific discoveries of the 19th century, understanding of stereotyping, typical 
1950s housewife, presentation of women in poetry, context of WW1\WW2 

Year 10/11 Rationale: 

 Students in year 10 and 11 develop fiction and non fiction language skills in reading and writing and knowledge is based on the Literature texts in GCSE specification. (Year 11 follow EDUQAS and Year 10 AQA) 
 Students study set texts and develop the skills needed to understand unseen pieces of Literature. They build their knowledge of key quotations and ability to recognise writers’ styles and techniques. 
 Students select, synthesise and interpret evidence from different texts and compare writers’ ideas and perspectives and how they are conveyed across time 
 Students are given opportunity to plan, organise and deliver a presentation in a formal context to develop this important life skill and to fulfil the Spoken Language component of their qualification  
 Students are given many opportunities to hone their reading and writing skills and effectively learn the knowledge required to succeed at GCSE and beyond. 
 Planned cultural capital: political, social and cultural ‘Hot Topics’; An Inspector Calls (Year 10):WWI/II, post war drama; economic, political and social issues;, socialism and capitalism; democracy and fascism.  A 

Christmas Carol (Year 11): Victorian Union workhouses, Poor Laws, Thomas Malthus, Henry Mayhew, Disraeli 

Year 9 Rationale: 

 Students build on the literacy skills that have been established at year 7 & 8 and continue to develop positive reading habits with fortnightly library lessons and Accelerated Reader. 
 Students develop further tier 2 vocabulary acquisition and use with precision to write and speak for a number of different audiences and styles, both formal and informal. 
 Students are introduced to the conventions of tragedy such as the tragic hero and draw on their knowledge of protagonists from previously studied texts. 
 Students study the structure, plot, characters and themes of a Shakespearean tragedy and Victorian novel and develop understanding of the links between texts and their historical and social context 
 Students analyse thematically linked poems and start to draw out similarities and differences to develop important skills of synthesis and comparison 
 Planned cultural capital: Elizabethan era and Shakespearean England; influences of the Renaissance era; understanding of features of prose and verse; concept of patriarchal society; 

Shakespeare’s representation of women and Elizabethan marriage; poetry from literary heritage and modern collections; context of Victorian London and social class and Gothic genre; theme of 
duality; Charles Darwin’s Theory of Evolution  
 

      

            
       
               

              
           

           
  



 

Assessment: 

 Assessment takes place regularly for teachers to test student performance 
in reading, writing and speaking and listening 

 Regular low stakes testing and mid unit assessments based on Knowledge 
Organisers (IFT)  

 End of unit assessments are completed at the end of each LP and are 
planned to test current and prior knowledge. 

 Daily starter activities focus on five important concepts of literacy: spelling, 
grammar, punctuation, vocabulary and inference. Teachers track and 
monitor progress and target relevant areas for revision. 

 Assessment QLA is used to address student’s misconceptions and re-test 
    

 

Build-up of Skills: 

 The skills identified for success at GCSE is outlined and planned backwards from 
Year 11- 7. 

 Securing technical accuracy of SPAG and Standard English is an essential part of 
learning and communication and is fundamental to success at GCSE 

 These skills are built upon each year from year 7 but are not GCSE questions at 
year 7 and 8. They are age appropriate for each Year group and allow students to 
fully access assessments and low stakes testing. 

 The language is similar to allow students to become familiar and build up a layer 
of skills each year- to review and refine these at regular intervals to become 
independent and resilient learners. 

 

 

Pedagogy within the Classroom: 

 Teachers will ensure that instructions are given that do not cognitively 
overload students. (IFT) 

 Teachers will use the ‘I WE YOU’ model as an integral part of our lesson 
planning(IFT) 

 Teachers will develop effective and efficient modelling by scripting and 
practising teacher exposition in coaching pairs(IFT) 

 Teachers will model metacognition as an important element of 
successful learning (IFT) 

 Teachers will use questioning to gather data within lessons to inform 
next steps and planning for progress(IFT) 

 Teachers will develop RESPONSIVE TEACHING – CHECKING FOR 
UNDERSTANDING. They will use hinge questions and exit tickets to 
identify what students have understood and respond to and adapt 
teaching to address misconceptions(IFT) 

 Teachers will implement effective strategies to ensure students 
understand the meaning of tier 2 vocabulary and are able to use words 
in their own writing(IFT) 

 Teachers will ensure regular, low-stakes testing is used to create strong 
bonds with the long-term memory. (IFT) 

 Teachers will provide every opportunity for students to engage in 
purposeful discussion/ reading to share ideas and provide links to 
students past learning, across faculties and in the outside wider world 
allowing students to have a broader understanding.  

 

Long term Memory/ Retrieval of Knowledge: 

 Retrieval practice is used frequently as a learning strategy to improve 
learning over time. 

 How successful do students need to be during retrieval? Students may need 
prompts to be successful in retrieving the information. Some amount of 
success is necessary to produce learning. 

 How difficult should retrieval opportunities be? In short, low stakes, high 
challenge. However, teachers should balance retrieval difficulty and 
success. Teachers need to monitor and adjust activities accordingly.  

 Does the format of retrieval practice matter? Retrieval low- stakes testing is 
used in the form of multiple choice and short – answer quizzes (hinge/exit 
tickets). (IFT)  

 Students use Knowledge Organisers and use flashcards to practice recalling 
information and make links between ideas 

 Students use dual coding to combine words and visuals as an effective 
learning strategy. 


